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1. The Bologna Process & Short-Cycle Studies  

The Bologna Declaration was signed in 1999 by ministers responsible for higher education from 29 

European countries. However, its origins lie a year further back in the Sorbonne Conference and 

Declaration of 1998, which was signed by the higher education ministers of France, Germany, Italy, 

and the United Kingdom, and called for a ‘Europe of knowledge’ paving the way for a genuine 

European Higher Education Area (EHEA). These ministerial events and declarations set in motion an 

intergovernmental process based on European cooperation for more convergence of higher 

education systems in Europe that has radically changed higher education. Reforms have affected 

countries within and beyond Europe, and the number of official signatory countries has risen to 48, 

with Belarus the most recent state to join in 2015. Learning and teaching and sustainable 

development were added as explicit priorities in the Yerevan Communiqué, while digitalization was 

recognized as an issue for attention in the Paris Communiqué in 2018. The Paris Communiqué is also 

noteworthy for identifying academic freedom and integrity, institutional autonomy, participation of 

students and staff in higher education governance, and public responsibility for and of higher 

education as the fundamental values of the EHEA. The Paris Communiqué also saw short-cycle 

higher education established as a stand-alone qualification level within the Qualifications Framework 

for the EHEA (QF-EHEA). The objective is to ensure better recognition of short-cycle higher education 

in Europe. (European Commission/EACEA/Eurydice, 2020).  

1.1. Brief History of Short-Cycle Study Reforms: 

This brief history of Short-cycle study reforms is excerpted from the report “The European Higher 

Education Area in 2020” ((European Commission/EACEA/Eurydice, 2020).  

Bologna 1999:  Short-cycle studies was not introduced. 

Prague 2001: Short-cycle studies was not introduced. 

Berlin 2003: short-cycle higher education was introduced. The ministers asked the Follow-up Group 

to explore whether and how shorter higher education might be linked to the first cycle. Highlighting 

the importance of qualifications frameworks for lifelong learning, ministers also called those working 

on qualifications frameworks for the European Higher Education Area to encompass the wide range 

of flexible learning paths, opportunities and techniques and to make appropriate use of the ECTS 

credits 

Bergen 2005: Bergen Ministerial conference was the overarching Framework of Qualifications for 

the European Higher Education Area (QF-EHEA). 
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London 2007: Short-cycle studies were not mentioned 

Leuven/Louvain - l a - Neuve 2009: the Communiqué affirmed that within national contexts, 

intermediate qualifications within the first cycle [could] be a means of widening access to higher 

education.  

Bucharest 2012: short cycle qualifications was mentioned but with no significant innovation. 

Ministers agreed to explore how the QF-EHEA could take account of short-cycle qualifications (EQF 

level 5)’ and encourage[d] countries to use the QF-EHEA for referencing these qualifications in 

national contexts where they exist.  

Yerevan 2015: It also agreed on the commitment ‘to include short cycle qualifications in the 

overarching framework of qualifications for the European Higher Education Area (QF-EHEA), based 

on the Dublin descriptors for short cycle qualifications and quality assured according to the ESG, to 

make provision for the recognition of short-cycle qualifications in their systems, also where these do 

not comprise such qualifications’.  

Paris 2018: ministers agreed on ‘short cycle qualifications as a stand-alone qualification level within 

the overarching Qualifications Framework of the European Higher Education Area (QF-EHEA).  

The table below outlines (Table 1) the main milestones and commitments of the ministerial 

conferences within the Bologna Process up to 2018. It illustrates that several main themes can be 

followed throughout the process – mobility of students and staff, a common degree system, the 

social dimension, lifelong learning, a European system of credits, quality assurance, and the 

development of Europe as an attractive knowledge region. 
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 Table 1: The Bologna Process (European Commission/EACEA/Eurydice, 2020). 
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2. What is Part-time and Short Cycle Studies? 

This description of part-time studies is excerpted from PART-TIME STUDIES IN THE EXCERPT FROM 

European Commission/EACEA/Eurydice, 2015. The European Higher Education Area in 2015: 

Bologna Process Implementation Report. Luxembourg: Publications Office of the European Union 

The concept of full-time student status is clear and understandable across the European Higher 

Education Area. However, the reality for other kinds of students is more complicated than it may 

initially appear. This is because terms such as 'part-time' mean very different things in different 

countries – sometimes referring strictly to a notion of time-related to teaching/learning hours, but 

possibly related to matters such as funding arrangements. Part-time studies are most commonly 

defined according to the number of credits, the time allowed for completing studies, or the 

theoretical number of hours devoted to studying, with some countries combining these factors. In 

Albania, Bosnia and Herzegovina and Ireland, a part-time student is defined mainly in terms of a 

fewer number of credits to be awarded within the same study timeframe as full-time students. 

Cyprus, Estonia, Malta and Poland, on the other hand, are among countries that set the same credit 

framework for all students but give part-time students more time to earn their credits. Both of these 

definitions are thus similar, emphasising the number of credits a part-time student needs to achieve 

within a given timeframe. In Greece and Slovakia, part-time studies are defined in terms of expected 

hours of study per week. In Greece, the law expects part-time students to study at least 20 hours per 

week. In Slovakia, the required hours are defined as study hours per academic year, with a range of 

750 - 1440 hours set for part-time students, as opposed to 1500 -1800 for full-time students. In 

Hungary and Moldova, part-time students are defined in terms of contact hours, requiring between 

30 % to 50 % of the contact hours of a full-time student.  

2.1 Definition of Part-Time Studies in PTSCHE Project:  

Part-time studies are a study regime for students who cannot attend lectures regularly and fulfil 

enough obligations to collect 60 ECTS credits during an academic year due to their job and family 

obligations, health problems, financial or any other difficulties. A program students study part-time 

has the same scope, teaching subject and outcomes as those studied full-time, thus allowing part-

time students to acquire the same professional or academic title as full-time students. A student 

who opts for studying part-time can acquire less than 60 ECTS credits per every academic year, most 

often about 30 ECTS credits, and study for the double number of academic years needed for the 

completion of a study program, and it is still considered to be regular studying within the part-time 
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study regime. In short, one study program can be implemented within two study regimes: full-time 

and part-time.  

2.2 Definition of Short-Cycle Studies in PTSCHE Project:  

A short cycle program in higher education is a special type of program which consists of an organized 

set of subjects and practical training, the main objective of which is to provide the acquisition of 

more specific and functionally connected knowledge and skills to train a student to do a specific job. 

A student who has passed all the exams and completed all the other obligations, defined by the 

short cycle program curriculum, receives the national certificate of a completed short-cycle program. 

This public document is a confirmation that a student is trained to perform a specific job. Depending 

on the task of education and the scope and type of knowledge and skills to be provided to students, 

short cycle programs may be organized as part of academic or professional career higher education. 

A short cycle program may involve from 300 to 600 (900) contact hours. The scope of a short cycle 

program may be represented by the number of ECTS credits, but it does not have to. A volume of 

contact hours from 300 to 600 (900) corresponds to the number of ECTS credits from 30 to 60 (90). 

The diversity of the short cycle can also be seen from the names attributed to short-cycle 

qualifications, including Higher Education Certificate, Undergraduate certificate, Higher Technician, 

Professional diploma, Advanced Professional Diploma, Interim Qualification, Technological 

Specialisation Diploma, Higher Education Diploma, Diploma of Higher Education, Undergraduate 

diploma, University diploma, Associate degree, Degree, Foundation Degree, First Level Professional 

Higher Education Diploma, Sub-Bachelor, Professional Bachelor (6). In addition, some countries 

including France, Luxembourg, Malta, Spain and the United Kingdom have several short-cycle 

qualifications at different levels. Furthermore, while the majority of programmes lead to 

professional qualifications, some are considered as academic qualifications (European 

Commission/EACEA/Eurydice, 2015).    

Figure 1 shows a wide range of practices regarding the credit awarded to short-cycle graduates 

when continuing to study in a first-cycle programme. In eight systems, full credit may be awarded, 

although in Ireland and the United Kingdom (England, Wales and Northern Ireland) this depends on 

an agreement between the institutions where the two programmes (short cycle and first cycle) are 

taught. Some countries also mention shorter programmes which either prepare for certain 

professions or are intermediate qualifications in programmes leading to a first-cycle degree. The 

length of such programmes can vary between 60 ECTS (one year) to 180 ECTS (three years). The 

most common length of short-cycle programmes seems to be 120 ECTS credits (two years), as 
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mentioned by Andorra, Belgium (French Community), Croatia, Denmark, Norway and Sweden 

(European Commission/EACEA/Eurydice, 2015).    

Figure 1: Gaining credits towards Bachelor Programme in the same field for previous short-cycle, 
2014.  

 

Figure 2.  shows the presence of short-cycle programmes considered as part of higher education in 
national systems (European Commission/EACEA/Eurydice, 2020). 
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Figure 2: Presence of Short-cycle Programmes Considered as part of higher education, 2018/19 

 

Short-cycle programmes that are considered as part of higher education exist in around half of all 

EHEA systems. Compared to the previous mapping (see European Commission/EACEA/Eurydice, 

2018, p. 101), two countries – Poland and Serbia – have introduced changes in this area. More 

specifically, Poland has adopted a legal framework that introduces this type of provision and 

designates non-university higher education institutions (higher schools of professional education) as 

programme providers. Similarly, Serbia has adopted the short cycle in its new Law on Higher 

Education (March 2019). The concept of 'short-cycle higher education' does not overlap fully with 

'short-cycle tertiary education' (ISCED 5). Indeed around a quarter of all EHEA countries do not 

report the existence of short-cycle higher education programmes, although Eurostat data indicate 

that students are enrolled in ISCED 5 programmes. In some of these countries, ISCED 5 programmes 

involve only a small number of all ISCED 5-8 students – 300 in Germany, 1 000 in Czechia, 3 000 in 

Slovakia, 4 100 in Switzerland (see Chapter 1, Figure 1.1). In other instances, the student numbers 

are substantial (2 941 000 in Russia, 94 000 in Kazakhstan, 76 000 in Austria, 30 000 in Azerbaijan, 15 

000 in Moldova, 11 000 in Slovenia, and 5 700 in Armenia). Short-cycle tertiary education (ISCED 5) 

not recognised as higher education commonly comprises various vocational programmes (see 

European Commission/EACEA/Eurydice, 2018, p. 101). Thus alongside the three main cycles, around 

half of all EHEA systems offer short-cycle higher education programmes. In other EHEA systems, the 
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short cycle is either not offered, or short-cycle programmes (ISCED 5) are not recognised within the 

higher education system. When not recognised as “higher education”, short-cycle programmes are 

usually part of a vocational education system. Overall, the short cycle remains a complex field 

covering a range of programmes that differ in terms of content, orientation and purpose (European 

Commission/EACEA/Eurydice, 2020).  

2.3 . Key Data on Number of Students Enrolled in Tertiary Education.  

Figure 3 shows the number of students enrolled in tertiary education in 2017 and the share in each 

ISCED level between ISCED 5 and ISCED 8. ISCED 5 corresponds to short-cycle programmes, ISCED 6 

to first-cycle programmes (bachelor programme or equivalent), ISCED 7 to second-cycle (master 

programme or equivalent) and ISCED 8 to third-cycle programmes (Doctoral or equivalent). Overall, 

across the EHEA, most tertiary students (56.4 %) were enrolled in first-cycle programmes (bachelor 

programmes), while 21.2 % was enrolled in second-cycle programmes (master degree or equivalent 

level) and 19.7 % in short-cycle tertiary education. Just 2.7 % of tertiary students were enrolled in 

third-cycle programmes (doctoral or equivalent) (European Commission/EACEA/Eurydice, 2020). 

Notes: Countries are arranged by the total number of students in tertiary education. The graph is 
scaled to 3 million for readability.  
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Figure 3. Number of Students Enrolled in Tertiary Education by ISCED level 2016/17 (European 
Commission/EACEA/Eurydice, 2020). 

 

3. Who are the Part-time Students? 

This description of why part-time studies are important is excerpted from the report “The power of 

part-time” (Universites UK, 2013) which was published before Brexit. 

3.1. What Kinds of People Study Part-time? 

“Part-time learners are a hugely important part of the UK higher education system. In 2011–12, 

there were nearly half a million (490,590) UK- domiciled people studying part-time (including 

distance learning) at the undergraduate level. This includes bachelor’s degrees, as well as higher 

certificates and diplomas. These Part-time students are a very diverse group and should not be 

considered as a mass. What generally distinguishes them is that they fit study around other 

commitments (such as work or family commitments), as opposed to full-time students, who fit other 

commitments around study (UK 2013). The following can be the types of Part-type Studies (Adapted 

from BIS 2012): 

‘Career enhancers’: people generally in work who want to enhance their existing career by acquiring 

additional skills and qualifications – probably the largest group. 
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‘Career changers’: people generally in work who want to change their career by acquiring new 

qualifications in a different field. 

•     ‘Non-career learners’: leisure learners who may already be qualified at degree level but are 

interested in continuing or developing their education. 

•    ‘Career entrants’: those interested in part-time higher education to help their career entry, for 

example, young people who are choosing to study part-time or those who want to start a career in 

later life, for instance after bringing up children – probably the smallest group 

3.2. Where are the Part-Time Students Studying? 

In the UK, 124 different higher education institutions 15 had more than 100 part-time 

undergraduate students registered to them in 2011–12. The largest provider by far is the Open 

University, which provides exclusively distance learning, and at which 38.5% of all part-time 

undergraduates were registered in 2011–12. Some other major institution involves Teesside 

University; Birkbeck, University of London,  University of South Wales, Cardiff University and 

Glyndwr University (UK 2013).  

3.3. Benefits of Part-time Studies  

This description of why part-time studies are important is excerpted from the report “The power of 

part-time” (Universites UK, 2013) which was published before Brexit. The data presented in this 

report are mainly from the UK. 

3.3.1. Economic & Skills Benefits 

Part-time higher education plays a vital role in up-skilling and re-skilling people of working age, as 

well as providing a second chance to those who missed out on higher education when younger (UK 

2013). It helps to provide the UK with the graduates it needs to support economic growth. Over 80% 

of new jobs to be created by 2020 will be in occupations with high concentrations of graduates. The 

challenge for higher education is how to keep pace with the changing nature of skills demand and 

ensure that there are sufficient graduates with the right skills ‘fit’ to meet the future needs of 

employers. In a fast-changing economy, this will depend on enabling skills development throughout 

a working lifetime. It is stated by CBI (2013) that ‘The flexibility provided by part-time study is 

especially crucial to ensuring that re-skilling and up-skilling of existing employees can fit with 

business requirements. For fast-developing sectors such as low carbon and advanced manufacturing, 

which will require significant re-skilling and up-skilling, the availability of part-time study for 

employees can be a key enabler of growth.’ On this basis, the part-time study has a special role to 
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play in raising, updating and improving the skills of the current workforce and ensuring that they 

have the skills and qualifications employers need.” 

3.3.2. Impact on Individuals 

“The wider benefits of higher education (HEFCE, 2001) found that graduates, especially men who 

graduated as mature students, are more likely to be civically engaged (for example, to be an active 

member of a community organization) than those with A-levels, even after controlling for childhood 

characteristics. This is backed up by a more recent study which found that 13% of graduates from 

part-time higher education became involved in voluntary work, community activities or campaigning 

work (as a result of their course or the courses helped) (Callender and Wilkinson 2013). The part-

time study also challenges social inequalities. 45% of part-time learners are the first in their family to 

access higher education and 29% are from low-income groups (Callender 2011). Role models in the 

family are particularly motivating for children to aspire to higher education. Nearly one-third of 

graduates of part-time courses reported that their children or family had become more interested in 

learning (either as a result of their course or the course helped) (Callender and Wilkinson 2013).” 

3.4. Which subjects are part-time students studying?  

As Figure 4 shows, there is a very strong bias towards vocational subjects. The most popular courses 

are subjects allied to medicine; business and administration; and education. 

Figure 4: Subjects Studies by UK-domiciled Students at UK institutions, 2011-2012  

 

3.5 What qualifications are part-time students studying for? 

The majority of part-time students are aiming for professional qualifications and higher education 

certificates and credits. More than four in ten (42%) part-time students are seeking an 
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undergraduate degree, with or without honours. Fewer than one in ten (7.5%) are registered on a 

foundation degree (HESA 2011–12 student record, 2013). Students are learning in different ways, 

including evening, weekend, day, summer, distance, blended and work-based learning (Universities 

UK, 2013)  

3.5. What part-time qualification do part-time undergraduate students have?  

Part-time undergraduate students are a polarised group. While the great majority of full-time 

students enter with Level 3 qualifications, the part-time cohort is much more varied. As Figure 4 

shows, part-time students are more likely than full-time students to enter higher education with 

higher qualifications, such as a first degree or other undergraduate qualification. But there is also a 

reasonable proportion of part-time students who are entering with qualifications at Level 2 or 

below, or no formal qualification at all.  

3.6. What is part-time students’ relationship with employment? 

In England, more than four-fifths (82%) of part-time undergraduates did some form of paid work 

during the 2011–12 academic year, earning an average of £14,695 if they did work. Fewer than one 

in five (19%) earned over £22,000. Most of those who worked were in a continuous job (71%), 

mainly working full-time hours (an average of 36 hours a week) (BIS 2013c). Employer support is very 

unequally distributed. This is to the detriment of those part-time students most in need of help to 

improve their job prospects: those from working-class households with low incomes and poorly paid 

jobs, and low levels of entry qualifications and no prior experience of higher education. Those most 

likely to benefit from employer support are white, full-time workers, from the wealthiest 

households, already with a first or Bachelors degree (Level 4 or 5 qualifications) and taking a 

vocational qualification (Callender et al 2010). 

3.7. What is the financial situation of part-time students?  

On average, part-time students contributed income to, rather than received income from, their 

families. This is the opposite of full-time students (BIS 2013c). Nearly half report that they ‘regularly 

worry about not having enough money to meet their basic living expenses such as rent and utility 

bills’ (NUS 2012). Social security benefits (including tax credits) were a common source of income 

among part-time students in 2011–12, with around half claiming income from this source (46%) in 

England. This is very different to full-time students, only 8% of whom received social security 

payments in 2011–12 (BIS 2013b). The contribution of graduates from part-time study to economic 

prosperity in the UK, particularly to earnings, exceeds that of graduates from the full-time study in 

the three and a half years after graduation (UKCES 2011a). However, as a recent BIS report has 

commented, the effect is only small after controlling for other factors (such as age) (BIS 2012b). The 
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smaller student loans (unlike full-time, part-time undergraduates are currently ineligible for 

maintenance loans), and higher levels of pay for part-time undergraduates suggest that they are 

more likely to pay back their loans at a faster rate and with higher levels of interest, both of which 

are of benefit to the Exchequer (UKCES 2011a).  

4. Current Short-Cycle Policies in EU Countries 

Table 2 indicate the short cycle policies of different EU countries.  Mostly, policies regarding short-
cycle studies are not clearly mentioned.  Also, in different countries Higher Vocational Education 
programmes regarded as short-cycle higher education. This data is taken from the EURDYDIC 
website.  

 



 
 

17 
 

 

Table 2: Short-cycle Policies in EU countries  

EU Countries Degree name  ECTS, NQF level, 
Duration  

Branches of study (BoS)& admission 
Requirements (AR) 

Certification 

Austria  
 

no short-cycle higher education 
programmes but short-cycle tertiary 
programmes.  

NQF: Level 5 the two final years of colleges of higher VET are now allocated to Level 5 
and consequently to short-cycle tertiary education, Schools and colleges for 
people in employment, Add-on courses, Industrial master colleges, building 
craftsperson and master craftsperson schools,  Post-secondary VET courses.  

 

Belgium-
French 
Community  

A certificate that can be integrated or 
validated in a short-cycle bachelor degree 
course. 

 at least 120 ECTS, 
ISCED 5 

Performing arts, and broadcasting and communication technology; Political 
and Social Sciences; Economic and management sciences; Science; 
Psychological and educational sciences. No candidate may be admitted as a 
regular pupil in social advancement education as long as he is subject to 
compulsory full-time education and other requirements  

 

Brevet d'Enseignement supérieur" (BES), 9 
certifications  

Croatia  Short-cycle professional studies 120 to 150 ECTS, two 
and two and a half 
years 

technical science A professional degree of an associate, including a 
specialization. 

Cyprus Short-cycle programmes of study at the 
undergraduate level 

Various durations 
depending on the 
field. ECTS not 
mentioned  

Hotel and Catering Operations, Culinary Arts, Forestry etc.  Diploma course  

Czech Republic Short cycle study reforms were rejected by 
university representatives as the short-
cycle programme (short-cycle tertiary 
professional education) is considered the 
last stage of training of the conservatoire 
(konzervatoř).  i.e. the grades 7 and 8 of the 
eight-year conservatoires and the grades 5 
and 6 of the six-year conservatoires.  

   

Denmark Short Cycle studies  ECTS90-150, 2 to 2 ½ 
years,  

Biotechnology and laboratory technical (laboratory technician etc.), Design 
professional (E-designer etc.), IT professional (computer specialist, IT 
Technologist etc.), Social science (administrative management), Health 

Completion of upper secondary education or 
relevant vocational training, Academies of 
Professional Higher Education issue a diploma  
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professional (clinical assistant), Technical and the economic-commercial 
(financial controller, financial management etc.).  

 
France  i.Brevet de technicien supérieur (BTS); ii. 

Diplôme universitaire de technologie 
(DUT) 
 
 

i.120 ECTS; ii. 20 
credits, at the rate of 
30 European credits 
per validated 
semester. ISCED 5 
level  

i. (car mechanics, metallurgy, leather, etc.) and services (journalism and 
communication, health, commerce and sales, etc.). ii. 15 in the production 
sector, 9 in the service sector 

Higher technician certificate & Diploma  

Hungary Short-cycle Higher education is based on 
secondary education and provides short-
term vocational-oriented training in 
higher education.  

Level 5 of the HQF 
and EQF. (2 
academic years); 
(30-90 ECTS)  

Agriculture (4), IT (3), law (1), business (4), medical and health studies (1) 
arts (4) and engineering (1); programmes as to admission to Bachelor 
programmes 

Need to confirm 

Iceland  Short-Cycle Higher Education 
 

one or two years various subjects, such as pedagogy, business and languages. must have 
completed the matriculation examination, or an equivalent course of study. 
In the short cycle programmes, there is a limit on the overall time spent on 
studies towards a degree.   

diploma or certificate 

Itlay qualifying courses 4 semesters 
corresponding to 1 
800/2 000 hours ( 
maximum of 6 
semesters) 

energy efficiency, sustainable mobility, new technologies in life, new 
technologies for the 'made in Italy', innovative technologies for arts and 
cultural activities - tourism, ICT. 

Diploma di tecnico superiore (Diploma of higher 
technician).  

Latvia i.First level higher professional education 
programmes 

ii. college programmes 

ISCED 5 level or 
professional 
qualification level 4;  
The volume of 
programmes in credit 
points is 80-120  

Education, Humanities and Arts, Social Sciences, Business and Law, Natural 
Sciences, Mathematics and IT, Engineering, Production and Construction, 
Agriculture, Health and Welfare, Service. certifying a completed upper-
secondary education; 

 

diploma on first-level professional higher 
education. certificate on professional qualification 
profesionālās kvalifikācijas apliecība verifying 
fourth-level professional qualification 

Lithuania 

 

Short-cycle studies are intended for the acquisition of the Lithuanian qualification framework’s Level V[1] qualification. Preparations for short-cycle study. implementation is taking place, so teaching 
methods are not yet detailed in legal acts or HEI rules. The law states that the length of short-cycle studies is 90 or 120 credits. The Law on Higher Education and Research state that 30 or 40 credits of 
short-cycle studies must be set for practice in an actual workplace. 

Luxembourg 

 

Short-cycle studies  120 and 135 ECTS 
credits. 

industrial and commercial professions, applied arts, craft trades, service 
and health professions, and agricultural occupations.  short cycle 

 brevet de technicien supérieur). 
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programme, students need to have passed secondary education (NQF/EQF 
4); 

Ireland  national certificate 120 ECTS credits; 2 
years  

engineering & science national certificate 

Netherlands  Since 2006: Formal SCHE, the Associate 

degree 

 

- 120 ECTS (own 

programme...) 

- Ad + another 120 

ECTS = Bachelor (240 

ECTS) 

 

- only in professional HE (ʻHogescholenʼ – UAS) 

- relevant for the labour market 

Only one degree on Level 5 of the NQF / SCHE in the HEA / level 5 of the 

EQF 

 

 

Slovakia  The transformation of experimental fields to study fields of higher professional study leads to the legislative introduction of a new kind of postsecondary study, higher professional study. Students 
achieve higher professional education by successfully completing: Two-year or three-year educational programme in upper secondary vocational school which is completed by graduation examination. 
The certificate on the achieved level of education is the certificate on graduation examination and graduation diploma with the right to use the title “diploma specialist” with the abbreviation “DiS". The 
coherent six-year educational programme at the conservatory is completed by graduation examination or by the last grade of a coherent eight-year educational programme at dance conservatories. The 
certificate on the achieved level of education is the certificate on graduation examination and graduation diploma with the right to use the title “diploma artist” with the abbreviation “DiS.art.”. Legislative 
reference: National Council of the Slovak Republic, 2008. Act No. 245/2008 on education and training (Education Law) and on the change and supplement to some acts as amended by subsequent 
provisions (Zákon č. 245/2008 o výchove a vzdelávaní (školský zákon) a o zmene a doplnení niektorých zákonov v znení neskorších predpisov)  

Slovenia short-cycle higher vocational education 
programmes 

120 ECTS (TWO 
YEARS)  

art and humanities; social sciences, business, administration, management 

and law; natural sciences, mathematics and computer science; engineering, 

production technology and construction; agriculture, forestry, fishing 

industry, veterinary technology; health and social services; and various 

services. 
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The different levels of the educational qualification framework vary across Europe as can also be 

seen in the table below taken from the ‘Missing Link’ report mentioned above. Level four leaves 

students at the end of secondary school, from which many can progress into level 6 when they start 

university. However, this jump isn’t possible for all students so a path through level 5 is also 

necessary to ensure that all people can find a path to a suitable career now, or in the future as part 

of their lifelong learning. This is the other important role of level 5; that it provides a starting place 

for those who come to their career later, or who need to restart their career due to family issues, 

restructuring in their career, or other reasons. 

Table 3: Comparison between EQF-QF-EHEA-ISCED (Kirsch, Magda, Beernaert, Yves, 2011).  
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5. Recommendation 

The recommendation of this report is for Bosnia and Herzegovina to offer short-cycle programmes, 

which enables students a path between secondary education and university with vocational 

qualifications on the way. This should enable students to stop and start their career and then come 

back to level 5 if they need to, or want to have a career change. To that end, there should also be 

‘bridge programmes’ so that students who have skills and qualifications in one area can also 

transition into another area as easily as possible. In the meantime, however, the credits 

accumulated for different courses should be combined towards continuing education at the 

university level as needed. Specific examples to explore further would be Estonia, Scotland, and 

Ireland.  

In addition, short cycle and first cycle programmes from outside Bosnia and Herzegovina should also 

be recognised. This will widen the pool of options for students, as well as to enable others to study 

short-cycle programmes in Bosnia and Herzegovina. This can best be done by accrediting 

programmes based on the learning outcomes of the students. 

Concerning part-time degrees, then legislation should enable students of any age to study part-time. 

In particular, this should be as flexible as possible for older students, who might have family work 

commitments, which constrain their options for study. Whether the time measures or credit 

measures are used to determine how fast or slow this happens is probably not important. The key 

factor would be that it can available to as many students as possible to enable them to move from 

their current qualifications to the ones they need for their new, or desired role. 
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6. Key Abbreviations and Concepts 

Abbreviations:  

EHEA: European Higher Education Area 

EU: European Union  

ISCED:  International Standard Classification of Education 

Credit (ECTS):  ECTS credits express the volume of learning based on the defined learning outcomes 

and their associated workload. 60 ECTS credits are allocated to the learning outcomes and 

associated workload of a full-time academic year or its equivalent, which normally comprises several 

educational components to which credits (based on the learning outcomes and workload) are 

allocated. ECTS credits are generally expressed in whole numbers (European Commission, 2015b, p. 

68). 

Cycle: One of the objectives in the Bologna Declaration in 1999 was the ‘adoption of a system based 

on two main cycles, undergraduate and graduate.’ In 2003, doctoral studies were included in the 

Bologna structure and referred to as the third cycle. The EHEA has thus defined a hierarchy of three 

Higher Education cycles (first cycle, second cycle and third cycle). All higher education qualifications 

in the European Higher Education Area are located within these three cycles (European Commission, 

2015a, p. 68). 

European Qualifications Framework for Lifelong Learning (EQF): The European Qualifications 

Framework for lifelong learning is a common European reference framework that aims to increase 

the transparency, comparability and portability of qualifications systems and all types and levels of 

qualifications in Europe. The EQF uses eight common European reference levels based on learning 

outcomes that are defined in terms of knowledge, skills and competencies. The EQF is implemented 

by referencing levels of national qualifications frameworks to the levels of the EQF. The EQF was 

adopted by the Council of Ministers in the EU in 2008 and revised in 2017. 

International Standard Classification of Education (ISCED) The International Standard Classification 

of Education (ISCED) has been developed to facilitate comparisons of education statistics and 

indicators across countries based on uniform and internationally agreed definitions. The coverage of 

ISCED extends to all organised and sustained learning opportunities for children, young people and 

adults, including those with special educational needs, irrespective of the institutions or 

organisations providing them or the form in which they are delivered. The older ISCED classification 

– known as ISCED 1997 (UNESCO, 1997b) – referred to seven levels of education: ISCED 0: Pre-
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primary education; ISCED 1: Primary education; ISCED 2: Lower secondary education; ISCED 3: Upper 

secondary education; ISCED 4: Post-secondary non-tertiary education; ISCED 5: Tertiary education 

(first stage); ISCED 6: Tertiary education (second stage). 
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